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Essentials for Writing Development

* Provide daily time to write. Writing alone is not enough- must include
Instruction.

* Teach students to use the writing process and to write for number of
different purposes.

* Teach students to be become fluent with handwriting, spelling,
sentence construction, typing and word processing.

* Create an engaged a community of writers. W"it'
Stan 'ng K,
What Works Clearing House da Ou
s o ~Nd
ad l'lo,7
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Fundamentals of Literacy
Instruction and Assessment
Hougen and Smartt
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“Writing is a mental juggling act that
depends on automatic deployment of
basic skills such as handwriting, spelling,
grammar, and punctuation, so that the
writer can keep track of such concerns
as topic, organization, word choice and
audience needs”

Moats, L. C. (2010). Speech to print: Language essentials for teachers.

Paul H. Brookes Publishing Co., PO Box 10624, Baltimore, MD 21285-0624.
10/23/2018 Arizona Department of Education



Pillars in K-3 Writing Foundations

Expectations & Terminology

First A A B B B
Grade A A A B B B
Teachers
Second CAB ABC CBC
Grade A B A C B B B C A
Teachers




Pillars in K-3 Reading and Writing Foundations

Procedural

* Reading a map
* Shooting a free-throw
* Basic skills of reading and

writing
* Decoding or sounding out
unknown words quickly

* Forming letters legibly,
with automaticity/fluidity

* Spell words quickly with
fluidity
* Construct sentences

Declarative

* Events during the Normandy
Invasion in World War Il

* Rules of Basketball

e Characteristics of a Cell

 Basic skills of reading and

writing

* Knowing the sounds each letter

makes

* Describe how to form the letter A
e Describe the role or part of

speech a word is playing in a
sentence



Pillars in K-3 Writing Foundations

Why is oral rehearsal important?

“The development of oral language competence
lays the groundwork for the development of
reading and writing which are also systems of language.”
Language development is critical to children’s success
as learners of reading and writing.”
Harp & Brewer 2014




Handwriting

“When students receive handwriting instruction
their writing is better, is longer, and is more fluent.”

Santangelo & Graham, 2012




How Automatic Are You?

Arizona Department of Education
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http://www.bing.com/images/search?q=Writing&Form=R5FD11#view=detail&id=4BEAD9AA63802D4255EA78854373EA5B6FCE3043&selectedIndex=3

Vertical Articulation of Arizona’s

English Language Arts Standards
K-6

ARTZONA DEPARTMENWNT OF EDUCATION
HIGH ACADEMIC STANDARDS FOR STUDENTS

2016



Pillars in Handwriting

Hougen, M. C., & Smartt, S. M. (Eds.). (2012).
Fundamentals of Literacy Instruction and Assessment,
Pre-K-6. Paul H. Brookes Publishing Company

Arizona Department of Education

12



Local Control

Currently not assessed at the state level-but an
essential skill for writing development which is

Han dwrltl Ng assessed at the state level

Assessment
Accuracy, Fluency,

Automaticity

Effective Feedback

Arizona Department of Education



Spelling Supports Writing

Fluency in spelling facilitates better writing.
Just as failure to develop accurate and
automatic decoding can impair reading

comprehension in readers, failure to
develop legible and automatic letter and
word formation interferes with content
writing.

Steve Graham- Best Practices in Writing Instruction



The Role of Spelling

* Spelling plays a fundamental role in the writing process,
especially in early stages of formal literacy acquisition.

* Spelling is a complex cognitive activity, involving the
integrated motor, linguistic, and memory processes.

* Because many young students experience difficulties in the
spelling phase, which in turn limits the overall writing
process, it is crucial to assess spelling performance as early as
possible, in order to detect difficulties that might impair
children’s writing skills.

Spelling across Tasks and Levels of Language in a Transparent Orthography
L Bigozzi, C Tarchi, G Pinto - PloS one, 2016 - journals.plos.org



http://scholar.google.com/scholar_url?url=http://journals.plos.org/plosone/article?id%3D10.1371/journal.pone.0163033&hl=en&sa=T&oi=ggp&ct=res&cd=0&ei=GsnXWrOFBMfuygTCt424DQ&scisig=AAGBfm3cAP4SYx5DR-HS07IJw54ChvtLfw&nossl=1&ws=1920x937
https://scholar.google.com/citations?user=62gro2cAAAAJ&hl=en&oi=sra

Spelling Supports Reading

Spelling instruction based on patterns and morphology
underpins reading success by creating an awareness of
the sounds that make up words and the letters that
spell those sounds. As children learn to spell, their
knowledge of words improves and reading becomes
easier.

Joshi, Treiman, Carreker and Moats
How Words Cast Their Spell 2009




Spelling is more difficult than
reading because...

we must encode or generate from memory
all the letters that correspond
to the spoken word.
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What did | hear?




Build A Language Foundation

|cs Speech sounds-how produced

How sounds go together in words
Writing/spelling system
- Meaningful word parts: in-flat(e)-ed
- Meanings of words, phrases, idioms
SYNTAX How wor.ds are
ordered in sentences

PARAGRAPH AND Organization of
TEXT STRUCTURE sentences in text




PHONOLOGY
Sentences
Words
Syllables
Onset-Rime
Individual

Phonemes
Teach letter 1:1 €—

names

Connect
letters
Graphemes and sounds

(Digraphs,

Trigraphs,
Vowel Teams)
Blends
Word Families
Syllable Types
Morphemes
Roots/Affixes
Word Origin

ORTHOGRAPHY Dr. Carol Tolman




Stages of Reading and Spelling Development

Logographic
PRE-K

Partial or Early Alphabetic

Late K-Early Grade 1 bat, job, pig

Full or Late Alphabetic

Late 1- Early Grade 2 free, take, joking, shopping

J

Consolidated Alphabetic or Orthographic BV CRIECRE
Late 2- Grade 3+ un-deni-able

Ehri and Moats



Syllable Segmentation




Syllable Deletion

Teacher: Say transportation

Students: transportation

Teacher: Say transportation without trans
Students: portation

Teacher: Say transportation without tion

Students: transporta

hel i cop fer




Phoneme Segmentation  Choose Your Words Wisely
Phoneme Blending Simple —> Complex

25




Phoneme-Grapheme Mapping

Tap It, Map It, and Graph It

fcl 1/
C I a P

Dodson, 2008






Spelling Patterns

one

o

bone “
S

lone  phone 3

tfone stone
zone alone

Cnmac §apmng e et b o tome 312

Students need to understand rationale,
be provided time to analyze and have
conversations about the speech and
spelling patterns.

Arizona Department of Education



Syllable Types

CLOVER
C- Closed

L- cLe Final Stable
O- Open

V- Vowel Team
E- VCe Silent E

R- R Controlled



Morphemes
conductor

/ "\

conduct

/" \

duct

=or

Using Latin and Greek affixes and
roots to teach multiple words is a
more efficient approach than the
traditional instruction of

teaching words as single entities.-
Rasinski




Vowels

Common graphemes (spellings) are listed in the following table for each of the vowel sounds. Note thatthe term

AZ ELA Glossary

grapheme refers to a letter or letter combination that corresponds to one speech sound.

Phoneme Word Examples Commaon Graphemes (Spellings) for the
Phoneme
fé/ see, these, me, eat, key, happy, chief, ee, e e, -e, ea, ey -y, ie el
either
[/ sit, gym Ly
/a/ make, rain, play, great, baby, eight, vein, a_e, ai, ay, ea, -y, eigh, ei, ey
they
/é/ bed, breath e, ea
/a/ Cat a
fif time, pie, cry, right, rifle i_e, ie, -y, igh, -i
16/ fox, swap, palm o, wa, al
Ja/ cup, cover, flood, tough u, 0, 00, OU
Jaw/ saw, pause, call, water, bought aw, au, all, wa, ough
/o/ vote, boat, toe, snow, open o_e, 0a, 0e, ow, O-,
Jfoo/ took, put, could 00, U, ou
/a/ [oo] moo, tube, blue, chew, suit, soup 00, U_e, ue, ew, Ui, ou
fy/faf use, few, cute u,ew, u_e
Jfoi/ boil, boy oi, oy
Jow/ out, cow ou, ow
er her, fur, sir er, ur, ir
ar Cart ar
or Sport or

9/ Schwa- A schwa sound can be represented by any vowel. The schwa is a deflated vowel in an unaccented syllablein
words of more than one syllable. The deflated vowel takes on the sound of /t/ or /i/. The schwa can be found in 20% of
the English language. Word Examples: banana\ba-'na-na\, again \a-'gen\.

Vowel Graphemes in the word list are among the most common spellings, but the list does not include all possible

graphemes for a given vowel. Many graphemes are more than one letter.



Sound-Spelling Chart

This chart providies the most commaon spelling patterns for =ach sound.

{ _= a letter hios to be ia this place)

“SHORT™ VOWWEL SO0UM DS

“LOMNG" VOWEL S0OURNDS

&/ - game & - feet §if - bite o/ - boat Sl - twro
= a_= _¥ e i_e i o o_e o= u
mi_ =y =igh = =n i= _Y¥ igh i= oE o o u_= oul
DOTHER VOWEL SOUNDS
- - f=f - abowt
foaf - book fyif - use fewf - hawk fin muttisyllasic wores)
u o0 __ u u_e o =[] [l a w =
= anl_ = i =
CHFHTHOMGS VIOWEL-R SOUNDS
foif - toy Fowa ) - cow ferf - her farf - card Ford - for
ol _ oy ou_ o er _aoar _@r ar or
ir wr

32



What did | hear?




Longer words typically have several
patterns/syllable types within the word.

Mu lt"Sy‘ lable Multi-syllable words should be taught
Words after patterns have been learned in
single syllable words.

Students need strategies for dividing
longer words into manageable parts.



Syllable Division Principles

* Pronunciation of multisyllabic words is
determined by how the word is divided.

* Syllable division is based on the relationship
between the vowels and consonants in words.

* Syllable division can begin once students have a
concept of the syllable types in the word.

i |




Syllable
Division

Patterns




Spot and Dot Syllable Division

1. Spot the vowels and place a dot above them.

2. Look how many consonants are between the vowels.
3. If there are two consonants, divide between them.

4. If there is one consonant, divide before it.

5. If this does not sound right, divide after the consonant

mitten, tulip, lemon, present

(Adapted from: Cheney & Cohen, 1999)



Layers of English

Tier 3

otosynthesis, Psychology, Halophyte

Tier 2

Contribution, Resolve, Signify

Tier 1 Bed, Sad, Cold, Hot



-5
other
0-12 %
Greek

In

g0-
glish




What did | hear?

Why is
syllable
division
practice
important?

What
should it
look like

and sound
like?




Sentence Construction

When a writer does not possess knowledge of syntactical
options that they can rapidly draw upon, they are more
likely to default to simpler more familiar patterns.

The Four
Sentence Structures

1. Simple

2. Compound

3. Corpl 2x
Bruce Sadler 4. orcvra-Comrplex
Best Practices in Writing Instruction 17

2013

Arizona Early Learning Standards Training Modules T



Pillars in Sentence Construction
* Consistency and Fluency

* Knowledge and application of parts of
speech and conventions are the
building blocks for sentence
construction.

* Sentences are the building blocks for
writing paragraphs, essays, and other
forms of written discourse.

Hougen, M. C.,, & Smartt, S. M. (Eds.). (2012).
Fundamentals of L/teracy Instruction and Assessment,
Pre-K-6. Paul H. Brookes Publishing Company




Parts of Speech

How does word order effect meaning?

s\
In the fall we eat crisp apples. W
A

Mother made an apple crisp. Ty




Multisensory Approaches

Abstract

Concrete
Concept

Understanding

Nouns, Verbs,
Adjectives

Arizona Department of Education
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(> -

The coach called the play.

An artist created a sculpture.




SIMPLE SENTENCE

A Simple Sentence has one subject
and one predicate.

Tom swims. Mary swims.

Tom plays tennis. Mary plays tennis.



Simple Sentence

play tennis and swim.

Compound Subject Compound Predicate




Sentence Combining

Sentence combining is a simple approach that prompts students to
write and rewrite sentences to better convey intended meanings by

learning and practicing syntactic options.



Sentence Combining

Begin with a text you are currently using
Choose two simple sentences

Model how the simple sentences can be combined.

My dog is big. My dog is black.

My dog is big and black.
My big dog is black.
My black dog is big.

Arizona Department of Education
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Sentence Combining: Let’s Try It

The water was cold.

The water was refreshing.

Using the cards and rearranging them,
how many different ways can you combine
these two sentences?

Can you make a question?



What are we looking for?

Level of Syntax Grades 1-3

Criteria of a Sentence * Simple Sentence

1. Capital Letter  Simple Sentence

Subject (noun or pronoun) compound subject

Verb compound predicate

Ending Punctuation compound object

A S e

Complete Thought * Compound Sentence

* Complex Sentence






